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Artificial Intelligence (A1) has transformed numerous fields, including education.
Among the most transformative AI technologies is Open AI's ChatGPT, which has
gained widespread attention for its capacity to produce human-like text. While it
has enabled numerous educational benefits, such as personalized learning and
academic assistance, concerns regarding its potential misuse for cheating,
plagiarism, and scientific dishonesty have emerged. This paper explores the extent to
which ChatGPT contributes to academic dishonesty by reviewing literature and
examining case studies. The study also proposes strategies for preserving academic
integrity in this AI-driven era.

L'intelligence artificielle (14) a transformé de nombreux domaines, y compris
Céducation. Parmi les technologies d’I14 les plus transformatrices figure ChatGPT
d’OpenAl, qui a attiré une large attention pour sa capacité a produire un texte
semblable a celui des humains. Bien qu'il offre de nombreux avantages éducatifs,
tels que [apprentissage personnalisé et ['assistance académique, des préoccupations
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ont émergé quant a son utilisation potentielle pour la tricherie, le plagiat et la Mots clés:

malhonnéteté scientifique. Cet article examine dans quelle mesure ChatGPT v ChatGPT,
v Tricherie,

v’ Plagiat,
V' Intégrité académique

contribue a la malhonnéteté académique en passant en revue la littérature et en
analysant des études de cas. L étude propose également des stratégies pour préserver
Cintégrité académique a [ére de ['1A.

1. Introduction

Artificial Intelligence (Al) has rapidly become integrated into education, transforming the
ways students learn and educators teach. One of the most significant Al developments in this space
is ChatGPT, an advanced language model developed by OpenAl, capable of generating coherent,
human-like responses based on prompts. ChatGPT has been hailed for its potential to enhance
student learning through personalized feedback, tutoring, and assistance with complex topics.
However, alongside these benefits lies a growing concern: the misuse of this technology for
academic dishonesty, including cheating, plagiarism, and scientific misconduct.

The impact of Al on education, particularly in fostering dishonesty, has been noted in
various studies. Al tools like ChatGPT “blur the lines between original student work and Al-
generated content” (Kasneci et al., 2023, p.45). This ability to produce vast amounts of text quickly
and convincingly creates opportunities for students to submit Al-generated content as their own,
thereby compromising academic standards. Furthermore, the ease with which Al tools can replicate
and rephrase existing information raises significant concerns about plagiarism. Without proper
oversight, ChatGPT and similar technologies may undermine the principles of fairness and integrity
in academic settings.

This articleexplores the role of ChatGPT in facilitating academic dishonesty through a
review of current literature, analysis of case studies, and consideration of institutional responses to
this challenge. It also proposes strategies to mitigate these risks and protect academic integrity in an
era largely influenced by Al.

2.ChatGPT’s Role in Academic Dishonesty

The rapid integration of generative Al tools like ChatGPT into education has sparked
intense debate about their impact on academic integrity. While these technologies offer valuable
support for learning, research suggests they also facilitate new forms of dishonesty, including Al-
assisted plagiarism, unauthorized outsourcing of assignments, and the production of artificially
generated yet seemingly original work (Cotton et al., 2023). Unlike traditional cheating methods,
Al-generated content poses unique detection challenges, as students can produce essays, code, and
problem-solving responses with minimal effort and high sophistication (Perkins & Roe, 2024).
Some scholars argue that Al tools blur the line between legitimate assistance and academic
misconduct, raising critical questions about authorship, originality, and fair assessment (Newton &
Lang, 2023).

Educational institutions worldwide are grappling with how to address these risks without
stifling AI’s potential benefits. Some universities have responded by updating honor codes to
explicitly prohibit Al-generated submissions (Eaton, 2024), while others advocate for pedagogical
adaptations that make cheating less viable (Dawson, 2023). This discussion examines ChatGPT’s
role in academic dishonesty, exploring emerging challenges, detection dilemmas, and strategies to
uphold integrity in an Al-augmented learning landscape.
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2.1. ChatGPT and Cheating in Education

Cheating has long been a challenge in academic environments, and the advent of ultra-
sophisticated Al models like ChatGPT has worsened this issue. By generating instant answers to
ultra-complex questions, ChatGPT can easily be used by students to cheat on assignments, quizzes,
and evenexams. According to McGee (2022), the rise of Al-driven cheating has prompted
institutions to rethink how they assess student knowledge. Traditional exams and take-home
assignments are particularly vulnerable to abuse, as Al can generate answers in seconds, sometimes
with little to no oversight from instructors. “Al tools like ChatGPT allow students to quickly
generate answers to even the most complex questions, often without the need for deep
understanding or instructor guidance” (Roberts, 2022, p. 115).

In Kenya, for example, a university professor discovered that several EFL students had used
ChatGPT to answer questions during online exams. The students submitted responses that were
remarkably similar in structure and content, raising suspicions. According to the professor Mwangi
(2024), "The responses were almost identical, with very little variation in wording and structure,
making it clear that they had used the same tool" (p. 34). This discovery highlights the growing
challenge of academic integrity in the digital age, where Al tools like ChatGPT can be misused for
academic dishonesty. The use of ChatGPT by students raises questions about the role of technology
in education.

In India, students may exploit Al language models to assist with tests and assignments
(Ananthakrishnan& Collins, 2019). In response, educators are actively developing methods to
identify and prevent the misuse of Al-generated content to preserve the integrity of the learning
process.

In South Africa, Al-assisted academic dishonesty is a pressing issue due to the role of
education in addressing social challenges and supporting economic growth. As Al tools become
more widely available, the temptation to rely on Al-generated content for exams, assignments, and
other assessments may rise, potentially undermining the credibility of educational qualifications and
learning outcomes. This concern highlights the problem of ‘“academic misconduct” and its
implications across educational

Case Studies

A study by Johnson et al. (2023) shows that 35% of surveyed students admitted to using Al-
generated content in their academic work without acknowledgment. This statistic demonstrates the
growing reliance on Al to complete assignments, which compromises both the learning process and
the trust between students and educators. Furthermore, in some cases, students intentionally conceal
the use of Al to avoid academic accountability. “The seamless integration of Al-generated content
into student submissions makes it difficult for educators to assess authentic learning outcomes”
(Sutherland, 2023, p.72).

One case study describes a group of students who employed ChatGPT to complete essay
questions during an online exam, bypassing academic guidelines on originality and independent
work (Sutherland, 2023). The institution initially failed to spot the cheating, as the Al-generated
responses were sophisticated enough to avoid plagiarism detection software (Smith & Taylor,
2022). This case shows the challenges that educators encounter in identifying and preventing Al-
facilitated cheating. In such instances, ChatGPT can be seen as a double-edged sword: while it
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provides educational support, it also offers new avenues for academic dishonesty. "ChatGPT
functions as a double-edged sword, offering both valuable educational assistance and novel
opportunities for students to engage in academic misconduct™ (Smith, 2022, p. 45).

Furthermore, a growing number of online forums have been reported where students share
strategies for using Al to evade academic rules. “These communities provide detailed guides on
how to manipulate Al tools, including ChatGPT, to create untraceable academic work™ (Cavanagh,
2023, p. 39). This demonstrates that cheating with Al is not only becoming easier but also more
organized. Coffey ( 2024) admitted that 33% of students indicated their reluctance to use generative
Al tools in academic settings, largely due to concerns about their potential for misuse.

2.2Plagiarism and Al-Generated Content

Plagiarism has always been considered as a major concern in academia, but Al technologies
like ChatGPT have introduced new complexities. The ease with which students can generate entire
essays or reports using Al has made it more difficult to differentiate between original student work
and content produced by Al. For instance, "Al-generated content often slips through traditional
plagiarism detection systems, as it is not directly copied from existing sources, but rather rephrased
or synthesized from them" (Park, 2023, p. 98).

Traditional plagiarism detection software relies on comparing submitted text with existing
databases of published work. However, Al-generated content poses new challenges, as it often
creates original-seeming text that is not a direct copy of any one source. “Al-generated text is not
always traceable to a single source, making it significantly more difficult for detection systems to
flag it as plagiarized” (Fernandez and Lorusso, 2023,p.113). This issue has led educators and
researchers to push for the development of more advanced tools that can identify the distinct
patterns and nuances of Al-authored content.

While plagiarism detection software like Turnitin has been updated to identify certain
patterns of Al usage, these tools are not foolproof. Some Al-generated content is unique enough to
evade detection, notably when students employ multiple Al models to create variations of the same
text. This creates difficulties for educators in verifying the authenticity of student
submissions.“Educators are often left with a sense of unease, knowing that Al might be used in
ways they cannot fully detect or control” (Schmidt & Mueller, 2023, p. 88).

Similarly, European institutions have adopted Al-based plagiarism detection tools to combat
academic dishonesty (Lukac&Lazareva, 2023). However, as Al language models become
increasingly sophisticated, students may find ways to bypass detection and submit Al-generated
work undetected. To address these challenges, EU policymakers are exploring updates to academic
integrity policies aimed at curbing Al-enabled cheating (Renda, 2019; Holmes et al., 2022).

One solution suggested by Shapiro and Goldberg (2024) is to implement more robust Al
detection systems that can differentiate between human and machine-generated text. However,
these systems are still in their infancy, and as Al models become more sophisticated, detecting Al-
authored content will probably remain a cat-and-mouse game between developers and educators. In
response, some institutions have begun to use writing style analysis software to compare a student's
writing style across multiple submissions, in hopes of identifying significant differences that could
indicate Al involvement (Nguyen, 2023).

2.3. Scientific Dishonesty and Al-Assisted Research
In addition to facilitating cheating and plagiarism, ChatGPT has also raised concerns about
scientific dishonesty, particularly in the realm of research. Johnson(2023) maintains that “ChatGPT
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has sparked concerns about scientific dishonesty, especially in research, where Al-generated
content may be misrepresented as original work" (p.72).

Scientific dishonesty embraces a wide range of unethical behaviours, including data
fabrication, falsification, and misrepresentation of research findings. Al models like ChatGPT can
be used to systematize parts of the research process, including the generation of literature reviews,
abstracts, and even entire sections of academic papers. While this might seem convenient, it is
likely to cause significant threats to the credibility and reliability of academic research. ChatGPT,
for instance, can be used to create erroneous references, misrepresent findings, or even generate
entirely fictional studies. “Al-generated content in academic publications not only undermines the
peer-review process but also jeopardizes the integrity of scientific research” (Brooks & Hernandez,
2023 p.56). Researchers who rely on Al-generated content without proper verification may
inadvertently publish inaccurate or misleading information, further contributing to the erosion of
trust in academic research.

A study by O'Connor et al. (2023) found that 15% of academic papers submitted to
scientific journals in 2023 contained Al-generated text, with some of these papers being flagged for
scientific misconduct due to inaccurate citations or fabricated data. The pressure on researchers to
publish has, in part, driven the use of Al to expedite the writing process, but this comes at the cost
of academic rigor. O’Connor et al. (2023) emphasize that using Al tools uncritically can distort
scientific facts, although theycan enhance research efficiency.

Some journals have responded to these concerns by introducing stricter guidelines for Al
use in research. For example, “the Journal of Applied Research” now requires authors to disclose
any Al tools used during the research or writing process, and mandates that human oversight be
maintained throughout (Rosenberg, 2023). These policy changes reflect the growing awareness of
the risks that Al poses to the integrity of scientific work

2.4. Assistance in Coding and Homework Assignments

ChatGPT can create code, solve math problems, and assist with assignments across multiple
subjects. ChatGPT has proven to be a versatile educational tool, capable of aiding students in
diverse academic areas, including programming, mathematics, and humanities. In computer science
education, for example, it can generate functional code snippets in languages such as Python,
JavaScript, and C++ upon request. If a student asks, "Write a Python function to sort a list using
bubble sort," ChatGPT can promptly deliver a working implementation along with a clear
explanation of the algorithm. OpenAl (2023) highlights that ChatGPT has been trained on a diverse
range of internet text, which enables it to understand and generate code across several programming
languages.”

Similarly, in mathematics, ChatGPT can assist with algebraic equations, calculus problems,
and geometric proofs. For instance, when presented with the quadratic equation x2—5x+6=0, it can
solve for x using the quadratic formula and provide a step-by-step breakdown of the solution
process. Kasneci et al. (2023) stressed that Generative Al tools like ChatGPT can support learners
by offering immediate feedback and explanations for complex problems, thereby promoting deeper
understanding.

Beyond STEM disciplines, ChatGPT aids in humanities and social sciences by summarizing
academic articles, formulating thesis statements, and refining writing through grammar and stylistic
suggestions. Its cross-disciplinary utility has made it a widely adopted learning assistant, though its
growing use in education has also sparked discussions about academic integrity and pedagogical
implications.
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Although ChatGPT serves as a valuable learning aid, it is frequently misused by students
who submit the generated content without fully grasping the underlying concepts.”Al-generated
coding solutions provide students with answers but do not foster learning, leading to a decline in
problem-solving skills" (Kim et al., 2024,p. 45).

2.5. Fabrication and Falsification of Data

Students may misuse ChatGPT to create fake references, citations, and research data,
resulting in scientific misconduct. For example, in academic studies, references generated by
ChatGPT might seem credible but could be entirely fabricated (Baker & Liu, 2023). This
undermines the integrity and trustworthiness of research.

Moreover, Jan Hendrik Schon, a physicist at Bell Laboratories, was found guilty of
fabricating and falsifying data in numerous high-profile publications. Schoén claimed breakthroughs
in molecular electronics, but investigations revealed that he had manipulated data to support his
findings. As one report stated, "Schon's misconduct involved the fabrication of data sets and the
reuse of identical data to represent different experiments” (Reich, 2009). This case highlights how
data fabrication can undermine scientific progress and damage institutional credibility.

In South Korea,the scientist Hwang Woo-suk, gained international acclaim for his supposed
breakthroughs in cloning human embryonic stem cells. However, it was later discovered that he had
falsified data and fabricated results. As noted by Normile (2006), "Hwang's team claimed to have
created patient-specific stem cell lines, but investigations revealed that the data had been
manipulated and the results were fraudulent." This case underscores the ethical implications of
falsifying data in high-stakes research.

In Holland, the social psychologist DiederikStapel, admitted to fabricating data in dozens of
studies over more than a decade. His work, which often explored topics like human behavior and
social cognition, was widely cited before the fraud was uncovered. As stated by Bhattacharjee
(2013), "Stapel's case is one of the most egregious examples of scientific fraud, as he fabricated
entire datasets to support his hypotheses.” This case demonstrates the far-reaching consequences of
data falsification, including the retraction of numerous publications and a loss of public trust in
science.

With the rise of Al tools like ChatGPT, students and researchers have been found using
these technologies to generate fake references and citations. For example, Baker and Liu (2023)
reported that "ChatGPT-generated references often appear legitimate but are entirely fictitious,
making it difficult for educators and reviewers to detect fraud." This misuse of Al tools poses a
significant challenge to maintaining academic integrity.

3. Mitigating the Risks of Al-Driven Academic Dishonesty

Recent developments in the capabilities and accessibility of machine learning, or Al, models
are transforming the landscape of academic dishonesty, posing a challenge to our faculty, students,
and institutions. The most alarming aspect is that this problem cannot be solved with traditional
methods like physical separation or monitoring. Students can generate new exam questions and can
also reconstruct an exam to share the original content. Moreover, alternative technologies, human
strategies, and collaborative cheating methods will always exist. Mitigation often gives way to
detection and punishment. Al solutions powered by machine learning are essential for identifying
and preventing academic dishonesty, but Al also plays a new competitive role. It is utilized for the
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dishonest acts themselves. It’s not limited to Al's role in exam creation; it's not just the usual
strategies of reworking tests that students may enact.

Institutions should create guidelines that promote the responsible use of Al and actively
combat misuse. This includes revising academic integrity policies to cover Al-generated materials
and offering students advice on the ethical implications of utilizing Al in their studies.

One potential approach is to redesign evaluations to decrease the chances of Al misuse. As
Roberts (2022) notes, “shifting from conventional exams and written assignments to project-based
or collaborative evaluations can lessen the possibility of Al-facilitated cheating” (p. 121).
Furthermore, educators should focus on fostering critical thinking abilities in students, allowing
them to interact with Al tools in ethical and productive ways. Burch et al. (2023) argue that
integrating discussions on Al ethics into the curriculum is essential for promoting a culture of
responsible Al usage.

In addition, educational institutions ought to put resources into Al detection technologies
that are tailored to recognize content produced by machines. Although these tools are still evolving,
they play a vital role in combating Al-induced academic misconduct. They are seen as “a critical
line of defense against Al-driven academic dishonesty” (Brown & Carter, 2023). As Al detection
systems improve, the expectation is that they will not just identify Al utilization but also inspire
students to engage with their studies more honorably. As noted by Lee et al. (2023), “The
development of Al-detection systems is essential not only for identifying misuse but also for
reinforcing the importance of authentic learning” (p.147).

All in all combating Al-driven dishonesty requires policy, pedagogy, and ethical
education.As Newton and Lang (2023) argue, "Policies must evolve alongside technology to
prevent Al from becoming a tool for dishonesty rather than learning” (p. 112). | think a balanced
approach—neither banning Al nor ignoring its risks—can preserve academic integrity while
leveraging AI’s educational potential.

4. Ethical Implications

The emergence of ChatGPT has introduced significant ethical concerns, particularly in
relation to students' accountability, academic integrity, and the fairness of evaluation processes. As
Al tools like ChatGPT become more advanced, their misuse poses challenges to maintaining ethical
standards in education.

4.1. Accountability and Responsibility

The emergence of ChatGPT has raised new ethical concerns, particularly regarding students'
accountability, integrity, and equitable evaluation. One major concern is that students can now
effortlessly circumvent traditional assignments, potentially devaluing their qualifications. Johnson
et al. (2023) contend that “utilizing Al for completing assignments erodes the fundamental tenets of
education, including critical thinking and individual effort.” This perspective is echoed by Lee and
Smith (2023), who point out that an overreliance on Al “reduces the educational experience,
transforming it into a shortcut instead of a genuine learning process,” which jeopardizes the worth
of obtained degrees and diplomas.

Educators are significantly impacted by the rise of Al tools like ChatGPT, as they now face
the complex challenge of distinguishing between authentic student work and Al-generated content.
According to Brown and Carter (2023), teachers must navigate “a blurred line between assistance
and deceit,” where the use of Al by students, while seemingly helpful, may ultimately be “hindering
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their own intellectual development.” This dilemma is further complicated by the sophistication of
Al-generated outputs, which often mimic human writing styles and reasoning, making detection
difficult without advanced tools. In response, institutions are increasingly pressured to adopt
sophisticated Al-detection technologies to maintain academic integrity. However, as Miller (2023)
cautions, this approach could lead to “a continuous arms race between technology meant for
learning and that utilized for cheating,” where advancements in Al tools are met with equally
advanced detection methods, creating a cycle of escalation. This dynamic not only places additional
burdens on educators but also shifts the focus away from fostering genuine learning and critical
thinking skills. Ultimately, the challenge lies in striking a balance between leveraging Al as a
beneficial educational resource and ensuring it does not become a tool for academic dishonesty.

4.1. Equitable Evaluation
The use of ChatGPT also raises concerns about fairness in evaluation. Students with access

to advanced Al tools may gain an unfair advantage over those who rely on traditional learning
methods. Technological progress in education presents a paradox: while offering new learning
possibilities, it frequently exacerbates inequities through uneven adoption and accessibility. (Reich,
2009). This imbalance challenges educators to develop assessment methods that ensure equitable
evaluation for all students.

The ethical implications of ChatGPT in academia are multifaceted, affecting accountability,
integrity, fairness, and long-term educational outcomes. Addressing these challenges requires a
collaborative effort among educators, policymakers, and technology developers to establish
guidelines and tools that promote ethical use of Al in education.

5. Conclusion

As Al technologies like ChatGPT become more widespread in education, the potential for
academic dishonesty rises. The accessibility of Al-generated content makes it easier for students to
engage in cheating, plagiarism, and scientific misconduct, as Al can quickly produce authentic-
looking text. Nevertheless, by implementing strong oversight, revising academic policies, and
fostering a culture of ethical learning, educational institutions can effectively reduce these risks.
Moving forward, the primary challenge lies in leveraging the educational advantages of Al while
safeguarding the academic process's integrity. Educational institutions must balance the integration
of Al as a learning aid with the imperative to uphold academic integrity and pedagogical principles
(Smith, 2022). As Al technologies such as ChatGPT become increasingly common in educational
settings, the likelihood of academic dishonesty grows. The ease of access to Al-generated content
facilitates cheating, plagiarism, and scientific misconduct, as Al can quickly generate text that
appears genuine. However, educational institutions can mitigate these risks by establishing strong
oversight, updating academic policies, and promoting a culture rooted in ethical learning. Looking
ahead, the primary challenge is to harness the educational benefits of Al while protecting the
integrity of the academic process. This delicate balance necessitates proactive actions from
educators and policymakers, who must proactively identify and mitigate Al's ethical risks to foster
responsible learning environments (Johnson,2023). To tackle this issue, educational institutions
might need to integrate Al literacy into their programs, instructing students on the ethical use of Al,
while teachers employ sophisticated detection tools and continually update evaluation methods to
keep pace with technological changes. This balanced strategy can foster an environment in which
Al enhances learning without undermining academic integrity.
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